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1.INTRODUCTION 

Textbook and material selection is the main step for the Business English course as they 

determine what is going to be covered during the process. Today the number of textbooks and 

materials for teaching Business English is relatively high. However, in order to provide an 

effective teaching environment the main point that teachers should take into account is to 

choose a textbook which meets learners’ needs. 

The purpose of this essay is to evaluate a chapter from a textbook and I will evaluate a chapter 

from upper-intermediate Business Result published by Oxford University Press. Hutchinson 

and Waters (1987: 97) define evaluation as a “matching process” and teaching materials as 

“available solutions” that learners’ needs are matched. According to their perspectives 

evaluation should be carried out objectively to determine the effectiveness of material. 

However, subjective evaluation is also necessary to choose the right material by considering 

the learners’ needs. Therefore I will start with objective evaluation and then I will evaluate the 

chapter subjectively on the grounds of my teaching context and learners’ needs. 

First of all a brief information about my learner group, the selected textbook and chapter will 

be presented. Next the selected chapter will be examined on the basis of Ellis’ and Johnson’s 

(1994) criteria. Following this I will mention about my own suggestions to make the chapter 

more effective.  

 

2. WORKING CONTEXT AND THE SELECTED TEXTBOOK & CHAPTER 

The context I work with is professional employees of a Turkish trading company which does 

business with different countries all around the world. The number of my learners is 10 and 

their level is upper-intermediate.  All ten learners have university degrees from business 

departments of different universities and their ages are between 25- 30. They have a good 

knowledge of English but they have difficulties in communicating with their foreign 

colleagues as culture varies by country. To sum up the learners’ basic need is to learn how to 

communicate with their foreign colleagues properly in workplace. 

The textbook I have chosen for my learners is Business Results from Oxford University Press. 

It is divided into 16 units and each unit has the same sections such as starting points, working 

with words, business communication skills, practically speaking, language at work and case 
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study. I selected unit 14 “Culture” and as it is understood from its title it deals with the 

cultural differences in business world.  

The reason why I chose this unit is as it is mentioned above my learners do trade with people 

from other countries and even though their level of English is high they have some problems 

when communicating with foreign people due to cultural differences in some certain areas 

such as correspondence, arranging a meeting and making telephone calls and even survival 

English.  

 

3. EVALUATION OF SELECTED CHAPTER 

In this part I will evaluate the chapter I selected from Business Result in terms of pedagogical 

considerations and research perspective. The selected chapter “Culture” is divided into four 

main  parts and a case study. These parts and their targets are shown in the table below: 

  

 

Working with 

words  

 

 

 

Business 

communication 

skills 

 

 

Practically 

speaking 

 

 

Language at 

work 

 

 

Case study 

 

 

Cultural 

differences 

 

Hierarchical 

risk-taking, 

sensitive to etc. 

 

 

 

Exchanging 

Informaiton 

 

Narrating past 

events 

Giving 

explanations 

 

Talking about 

films, Tv and 

boks 

 

Narrative tenses- 

past continuous, 

past simple, past 

perfect 

 

Investigating an 

intercultural 

communication 

problem 

 

       (Duckworth and Turner, 2008: 2) 

 

3.1. Pedagogical Considerations 

Pedagogical considerations tackle the needs of teaching context and what the material will 

deal with during the process (Frendo, 2005). These considerations are summarised by Ellis 
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and Johnson (1994, 128-129) and according to them so as to choose a suitable material these 

questions should be answered: 

 

      What kind of learner is the material aimed at? 

      What are the main language objectives? 

      What are the main topics covered? 

      What is the main methodological approach? 

      What is the role of the material? 

       Is the material attractive? 

                Table 1: Pedagogical considerations by Ellis and Johnson 

                       

In the light of these questions I will evaluate the chapter and analyse its usefulness for my 

teaching context. (Detailed version of questions will be provided in appendix 1). 

 

3.1.1 The Aimed Learner Context 

The first step for material selection is identification of teaching context in order to decide the 

material’s suitability for learners (Harwood, 2010). This also refers to needs analysis as it 

gives information about learner group and their expectations from the course.  

Learners of business English can be categorised in terms of their job experience as pre-

“experience” and “job-experienced” leaners. Pre-experience learners are students studying at 

university or college. While they have theoretical knowledge of business English they are 

lacking of practice. Therefore they are not sure about what they exact need (Ellis & Johnson, 

1994).  On the other hand it is remarked by Boyd (1994) that professional business English 

learners are aware of their needs and regard learning process as an important part of their 

current jobs or further projects that might have in their future. That is to say they learn 

business English in order to obtain a good progress in their occupation. In addition to this they 

view themselves as professionals and they are more likely to learn interactively since they 

always need to communicate with their colleagues in workplace. When looked at my learners’ 

communication needs what they primary need is to learn the proper language while doing 
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business with other countries. Therefore, cross-cultural communication tasks in which they 

use real life language and perform professional roles would be helpful in their real 

professional lives. The textbook and the chapter I chose for my teaching context is suitable for 

professional learners as it requires some background knowledge about business to engage 

with the tasks and benefit from the chapter. 

 

3.1.2. Language Objectives 

Business objectives are defined as the expected outcomes of the course and they also deliver 

the exact aim of the chapter/ unit. It is suggested by Frendo (2005: 32) that objectives should 

be “specific, measurable, achievable, relevant and time-bound”. This chapter has five 

language objectives. These are indicated on the content of textbook as below: 

 Talk about cultural differences 

 Narrate past events 

 Give an explanation 

 Talk about films, TV and books 

 Talk about past events 

(Duckworth and Turner, 2008: 2)  

The main objective of this chapter is to enable learners to communicate with colleagues from 

different cultures with whom they encounter in their professional lives. The chapter is learner-

oriented and it presents both language functions and provides tasks in which learners have 

chance to use these functions in specific situations. To illustrate this the section “Business 

communication skills” firstly demonstrates an example about Indonesian culture. Secondly it 

asks learners to do pair work and talk about a misunderstanding that they have experienced in 

their working lives. Also in order to help learners some example situations are given such as 

asking for directions and talking on the phone.  

The next objective deals with structures presented in “Language at work” teaches the use of 

past tenses in a business context. Robinson (1991) states that in business textbooks listening 

and speaking skills are integrated as these two skills complement each other. Similar to this 

statement listening and speaking skills are combined for the objective of narrating past events 

and giving explanations in this part. In addition to these two skills vocabulary is taught by 
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means of listening and fill in the blanks activity. Moreover, in this section listening and 

vocabulary are practiced with sentence completion activity and storytelling. 

“Practically speaking” includes the other objective for talking about films, TV and books. The 

activities for this objective is supported with listening skill and some phrases that learners are 

expected to use when talking about their choices are given. 

The last objective for talking about past events takes place in the section “Language at work”.  

The use of different past tenses are taught in a reading passage and consolidated with 

matching and filling the blanks activities in and at the last part speaking activity for talking 

about a situations that learners had is provided. 

 

3.1.3. Main Topic Areas 

The main topic of this chapter is cross-cultural differences and their reflections on business 

life. These differences are introduced with a reading passage which contains a research about 

cultural values and their affects in the workplace. Before reading the passage learners have 

two questions in “starting point” section. These are warm up questions used at the beginning 

to familiarise learners to the main topic “culture”.  Afterwards the “culture” is introduced in a 

reading passage which gives general information about cultural affects in the workplace. 

According to the Hutchinson and Water’s (1987: 108- 109) model created for material 

analysis has four components. These are “input, content focus, language focus and task”. As 

an input this chapter starts with a reading passage in order to introduce the topic and gives 

opportunity to learners for combining their own knowledge with the information in the 

passage by question 3:  

                 “Which of the key factors would you use to describe your own culture?” 

Additionaly, thanks to discussion activities in part 5, 6 and 9 learners can develop their 

information processing skills. 

As a content, culture is presented in a passage. Other activities are seen in contents also. For 

example, in business communication skills section the aim is to teach use of phrases and they 

are taught with listening which has the dialogue about “critical incidents” in part 1 and 2. As a 

result, it is possible to say that the language is conveyed in a content in this chapter. 



6 
 

In language focus learners have different types of activities such as discussion and storytelling 

which enable them to turn their input to output. In this chapter each part has a section for 

speaking with a partner. It appears that the main objective is to improve learners’ speaking 

and tasks are designed to serve this objective. When the chapter examined it appears that all 

tasks are communicative and they focus mainly on speaking in cross-cultural issues. 

Another further point is credibility which refers to the real world content that learners are 

familiar. The chapter I examined is designed for a real world issue cross-cultural differences 

that people always come across in business life. Therefore it is possible to say that this chapter 

has high level of credibility.     

 

3.1.4. Methodological Approach 

According to the critea suggested by Ellis and Johnson (1994) methodological approach 

comprises language context, presentation of grammar, vocabulary, skills and language 

practice. As mentioned in the previous part the examined chapter presents the language in a 

context through reading passages and listening activities. Language at work section presents 

grammar inductively through a reading passage so there is no explanation for grammar rules. 

The use of past simple, past continuous and past perfect tenses are practiced by a fill in the 

blanks activity in section 3 and complemented with the speaking activity in the 4th exercise. 

In general the target grammar topic is selected in terms of the chapter’s content in business 

textbooks (Dudley-Evans and John: 1998). Nevertheless when I analyse the grammar section 

it appears that the content of the reading text is not about culture but a story of a billionaire 

living in the USA. Therefore I can state that by the aspect of grammar the chapter is 

incompatible with the main topic culture as the reading text presents past tenses in a different 

topic. 

Vocabulary is seen in the first part “working with words”. In this part vocabulary is taught 

with both reading and listening and these activities have content of culture. Firstly, the 

reading text “working across cultures” has matching exercises. Also part 7 has the sentence 

completion exercise which learners need to understand the audio so as to do the exercise. As it 

is postulated by Dudley-Evans and John (1998: 81) when teaching business English it is 

beneficial to use a specific content to demonstrate the use of vocabulary. The reason for this 

application is “…vocabulary is acting as a carrier content for an exercise and is not the real 
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content of the exercise.” That is to say learners need to comprehend the vocabulary to be able 

to make practice with the exercises. When looked at the way of teaching vocabulary in this 

chapter it is clearly seen that a useful vocabulary teaching methodology is followed.  

On the other hand Robinson (1991) points out that the majority of learners tend to learn 

vocabulary as chunks rather than learn as single words and he suggests to demonstrate these 

chunks in tables in order to increase the clarity. In this chapter there are two tables which 

show some expressions used in certain situations at the bottom and top of business 

communication skills section. I consider that these tables help learners to recognise the 

vocabulary in their real life. 

Furthermore the chapter enables learners to do both controlled and open practice of language 

with different speaking and listening activities.  At the end of each section a pair work activity 

takes place and these are open practice activities in which learners have discussions about 

cross-cultural issues. For instance learners do storytelling in activity 4 in business 

communication skills and practically speaking part. According to the given situations students 

are asked to do pair work and tell a story about the situations. Storytelling is a relatively 

efficient task as it enables learners to talk about their own experiences (Frendo, 2005). 

Besides storytelling, small talk activity are used by offering some example business 

situations. These are collaborative activities in which learners work in pairs and groups to 

learn the language. It is pointed out that collaborative learning is an integral part of teaching 

as learning derives from the interaction between person current competence and his/her life 

experience and these are also facilitated by dialogues with practitioners in the community 

(Alexander et al. 2008: 112). This is a kind of “apprenticeship” model of learning which 

enables learners to have “legitimate peripheral participation” by participating the lesson 

actively. 

What is more learners also have chance to make controlled practice through the combination 

of listening and speaking. Activity 2 and 3 in practically speaking offers a controlled language 

practice by giving some phrases used to narrate a film or a book and then check their answers 

from the audio. As Tomlinson (1998) remarked that learners should be involved in the 

teaching process actively through different tasks so as to obtain permanent learning and in this 

chapter learners have opportunity to engage with a number of activities which assist them to 

learn how to deal with cross-cultural differences in professional life.     
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By the aspect of skills development speaking is the main skill in this chapter. The other skills 

are listening and reading but they keep in background when compared with speaking. It is 

obviously seen that each part has necessarily at least one activity for speaking and sometimes 

combination of skills appears in some sections such as case study. The case study combines 

reading with speaking by asking learners to discuss the problems mentioned in the text. 

Therefore it is possible to say that this chapter has a functional/ task-based syllabus in which 

learners involve in the lesson actively by means of different tasks and learn to use functional 

language in certain situations (Hutchinson and Waters, 1987). On the other hand this chapter 

has no writing part so learners do not practice writing throughout the chapter.  Lastly as it is 

understood from the task types I can conclude that this chapter addresses to interactive 

learners who are more likely to learn by sharing or discussing their ideas with each other. 

Also business is an area which requires to interact with people. Therefore it is quite usual to 

find communicative activities in this chapter and business textbooks.  

 

3.1.5. Role of The Material 

In order to provide effective teaching learners need to be exposed to meaningful input and  

exercises to practice the language in different ways (Krashen, 1985, cited in Tomlinson 2003). 

Furthermore, it is significant to provide a material which includes sufficient and proper 

exercises to practice language skills since experimental learning helps learners. Another 

crucial point is to present the language in content as decontextualized items make difficult to 

understand the language. (Tomlinson, 2003). 

The chapter I analysed teaches learners to practice the language in contexts related to culture 

rather than presenting. To illustrate this, after the reading passage “working across cultures” 

learners practice the input by means of vocabulary and speaking tasks. Similar to this 

grammar rules are not presented deductively but they are seen in the reading passage and 

learners practice the rules with examples. By taking into account these points it is possible to 

say that this chapter focuses on language practice. On the other hand it serves a resource for 

learners by the aspect of teaching “key points” and “tip” tables in which useful expressions 

take place. Learners can do self-study and develop their knowledge of vocabulary and 

speaking skills.  Also this chapter based largely on language practice rather than presentation. 
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3.1.6. Clarity of the Material 

It is important for a material to have clear layout and enough space for students to use while 

studying. Also a material should use attractive visuals, tables or diagrams in order to present 

the topic clearly. The chapter I evaluated has all these facilities suggested by Ellis and 

Johnson (1994). For example to illustrate the behaviours peculiar to Indonesian culture are 

demonstrated with pictures to increase the students’ awareness. In addition to these as I 

mentioned previously the objectives of this chapter are presented in a context through reading 

texts or audios and tasks are also designed in terms of these contexts. Overall this chapter has 

enough attractiveness to be used for teaching business English.  

3.2.Research Perspective 

Research perspective deals with the question of to what extent does the material include 

realistic items such as authentic text, cultural differences and real life situations. These are the 

significant factors that increase the usefulness of material. In this part I will evaluate the 

chapter “Culture” in terms of these elements. 

3.2.1. Authenticity 

Authentic materials can be newspapers, magazines, brochures or any type of material which is 

not produced for teaching but used by teachers as a material in classroom (Frendo, 2005). 

Authenticity is the fundamental concept for business English materials since it shows the use 

real life language to the learners. Use of authentic materials is quite beneficial as they provide 

learners opportunity to work with realistic data (Brown, 1994).  

The material I analysed begins with an authentic reading text taken from a research study 

about cultural differences in the world. The language level and the activities are suitable for 

upper intermediate learners and the topic is relevant to the main objective of working with 

different cultures. Ellis and Johnson (1994) highlight that authentic materials can be efficient 

to increase the ability of a certain skill such as reading or writing. Also they can be used as an 

extra activity to enhance the learners interest is in business English classes. When the 

authentic text is examined it is seen that it is used in order to introduce the topic to learners 

rather than developing their reading skills. The only task for the text is discussion about 

cultures and doing vocabulary exercise. 
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3.2.2. Culture 

Cultural similarities and differences are one of the key points that should be considered in 

teaching settings. The reason why is culture has a high importance since it determines the 

conduct of the course and relationship between learners and teacher (Robinson, 1991). The 

selected chapter also deals with the culture and it seems that each culture is treated equally. 

English is introduced as an international language learnt as second or foreign language in 

business world. Therefore, this chapter could be utilised in different countries as it is not 

designed according to a particular country and culture. Additionally English is used as lingua 

franca in international workplaces and people need to be aware of cultural differences and 

know how to deal with these differences properly. This chaper could be used in my teaching 

context or other contexts as it is not written for a specific nationality. It treats all nations 

equally. 

 

3.3.3. Real-life Language 

Real-life language is needed to be reflected in teaching materials since it enables learners to 

cope with the situations that they have in their professional lives. This chapter presents 

speaking tasks in which learners can use real-life language. In addition to speaking tasks in 

the case study part learners use real language so as to discuss the problem and find solutions. 

According to Frendo (2005) case studies teaches learners to consider business issues from 

different aspects and use the different language skills. In this case study learners asked to 

read, discuss and report the situation in the text orally. Thanks to this part learners practice a 

real-life situation and develop their communicative skills by using real-life language.  

 

4. DEVELOPING THE CHAPTER 

The main objective of selected material is teaching to deal with cross-cultural differences in 

business life by using proper language. It is generally seen that all tasks are designed within 

the frame of culture so the tasks and the topic are consistently organised. Also the material is 

supported by authentic texts, visuals and tables. Even though it presents a clear and satisfying 

display, it is needed to be developed by the aspect of some points.  
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Firstly, the majority of the tasks are weighted more on speaking with pair work as the major 

aim is developing communication with different cultures. Needless to say this is an efficient 

way of developing speaking skills. However, these should be varied with different activities. 

For example, learners can be watched short videos for business meetings with international 

participants before the tasks in order to gain them general idea about the cultural differences. 

Moreover, role-play and simulations are the activities which contribute the teaching process 

especially if learners are professionals (Robinson, 1991). I consider that simulations can be 

useful for my learner group as they are professionals and good level of English. 

Another significant skill for business learners is writing which is widely used in business 

world. Written communication has a great importance as it enables people to store 

information and saves time and space. Nonetheless the material has no part for writing. From 

my perspective a writing activity could be placed in the case study by asking them to compose 

a written report instead of verbal. 

Furthermore it is pointed out by Frendo (2005) that using corpora is a useful tool to teach 

business English as it has data from real language both spoken and written. Learners could be 

taught specific lexis or grammar by means of concordance lines. Also learners can be asked to 

create their own concordance lines to practice the lexis or grammar they have learnt. In this 

material grammar topic is past tenses and I consider that corpora can be used to demonstrate 

the uses of past tenses. In addition to grammar the phrases used in past tenses in task 2 can be 

exemplified through corpora. On the other hand corpora can be ensured by the teacher. 

Teacher can bring concordance lines to illustrate the use of lexis. 

Also the material densifies largely on language practice rather than testing. The textbook has 

language testing parts but they do not take place not in each unit but in another part which 

tests the knowledge of four units together. In my opinion it is more beneficial to have a testing 

in each unit in order to determine the points that learners are successful and unsuccessful. 

 

5. CONCLUSION 

The material I evaluated is upper-intermediate level Business Results Student’s Book. I chose 

to analyse unit 14 “Culture” and I evaluated it in terms of considerations outlined by Ellis and 

Johnson (1994). When I analysed the material elaborately I concluded that the material is 

suitable for my teaching context to large extent. As I stated earlier my class is a homogenous 
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group. By the aspect of their ages, language levels, needs from the course are common and 

these are the factors that help me to select the material. The reason why is it is easier to plan a 

lesson for homogeneous groups as they share the same or similar backgrounds, interests and 

expectations. Thus, they are more likely to be motivated with the activities as long as the 

material meets their needs directly (Dudley-Evans and John, 1998). Also the material could be 

motivating for my learners as it presents interactive activities that they discuss and work with 

their partners during the lesson. It is also useful for their skills development since they have 

chance to use their knowledge communicatively in realistic contents.  

The material also is suitable for teachers who prefer to behave as a facilitator and a guide 

rather than director. When the tasks are examined it appears that they are based on student 

interaction and it has no specific part that requires teacher’s presentation. This kind of role is 

parallel to my intensions as a teacher. I believe that teacher should organise the lesson and 

assist learners during the process. By using this material I can behave as their colleagues and 

create a more comfortable teaching environment. Overall I can sum up by saying that learning 

cross-cultural communication is the basic need of my context and this material fits my 

learners’ needs by means of communicative tasks. However it might be developed at some 

points that mentioned in the previous part but in general it is a useful resource to teach how to 

interact with people from different cultures in workplace. 
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APPENDIX 1:  

 

. Pedagogical Considerations (from Ellis and Johnson 1994, pp.128-129) 

1) What kind of learner is the material aimed at? 

• work area 

• work experience 

• language level 

• cultural background 

• educational background 

• age 

• learning style 

2) What are the main language objectives? 

• skills 

• functions 

• structures 

• vocabulary 

3) What are the main topic areas covered? 

• Does the material introduce the subject? 

• Does it use the topic area as a contextual background? 

• Is the coverage of the topic content high in credibility? 

4) What is the main methodological approach? 

• demonstration of language in context through text, tape or video 

• explanations of grammatical rules 

• presentation of vocabulary 

• controlled practice of language 

• open practice of language 

• skills development  
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• a combination of these? 

5) What is the role of the material? 

• to present language? 

• to practice language? 

• to provide a resource for the learner 

• to check or test knowledge 

6) Is the material attractive? 

• clear layout 

• good use of space 

• useful, clear pictures and diagrams 

• interesting context and tasks 
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APPENDIX: 2 
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